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In The Classical Weekly 6.14s I referred to a 
demonstration of the Direct Method at Harrisburg, 
some months back, by a teacher whose name I had 
overlooked. This teacher was Miss M. Katharine 
McNiff of The Harrisburg High School. Miss Mc- 
Niff writes that the class which she used in the 
demonstration consisted of 24 boys and girls who had 
been studying Latin by the Direct Method ten 
weeks. After a short review she developed the 
story of Little Red Riding-Hood, and then gave to 
each pupil a copy of the story to be translated for 
the subsequent lesson. As there is comparatively 
little material of this kind at present available, this 
version is given here for such use as other teachers 
may desire to make of it. 

Erat puella aliquando cui nomen erat Red Riding- 
Hood. Aviam bonam care amabat et ad domum 
aviae saepe ambulabat. Mater puellae dixit, "O cara 
mea, avia tua est aegra (ex capite laborat) ; porta 
ad aviam banc sportulam in qua sunt lac, ova, panis, 
crustulum". Puella respondit, "Gratias tibi ago, 
mater mea, ego ibo" : tum ex loco per herbam celeri- 
ter currebat. Sol splendissime lucebat ; nullae nubes 
erant in caelo; caelum serenum erat. Apes mel ex 
floribus coUigebant; aves dulce canebant; agni cum 
matribus in agris iucunde ludebant. Puella saliebat 
et ludebat; tum lupum deformem videbat qui dixit, 
"Salve, puella parva! quo exis?" "Salve tu quoque! 
Quis es tu? Ego adeo domum aviae meae quae est 
aegra". Puella timebat et celeriter dixit "Vale ! vale ! 
ego ad domum aviae maturo". 

Lupus trans silvas currebat et primus ad domum 
aviae pervenit. Aviam interfecit et edit; vestimenta 
sua induit; in lectulum saluit; dormiebat et stertebat. 

Puella in herba ludebat et sub arbore dormiebat, 
tum surrexit et celeriter currit, sed sera venit. Per 
scalas ascendebat, aviam suam videbat, vehemen- 
tissime timebat. 

"O avia ! quam magni sunt tibi oculi !" "Magni — 
ut te videant, cara mea!" "O avia! quam fortia 
sunt tibi bracchia!" "Fortia — ut te amplectantur, 
cara mea !" "O avia ! quam magnae sunt tibi aures !" 
"Magnae — ut tuam vocem dulcem audiant!" "O 
avia! quam longus est tibit nasus!" "Longus — ^ut 
flores pulchras olfaciat!" "O avia! quam acres sunt 
tibi dentes!" "Acres — ut te devorem!" "Subveni! 
subveni", exclamavit puella. Homines audiverunt, 
celeriter venerunt, lupum occiderunt. 

It is evident that Miss McNiff supplements the 
Direct process with home study, as is almost in- 
evitable according to the present system of educa- 
tion in this country, though there is now a strong 
movement to take complete charge of the pupil's 



preparation in the school itself and to restrict home- 
work to much narrower limits. Miss McNiff re- 
ports that she has had many visitors from Pennsyl- 
vania and other states since this demonstration. 

Attention is also directed to Professor UUman's 
letter on Miss Petty's demonstration. I imagine 
most teachers will not lay much stress upon the lack 
of knowledge displayed by the pupils at the close 
of their short introductory lesson, but will regard 
Miss Petty as fortunate if the pupils got the idea 
of distinction of gender by termination which Pro- 
fessor Ullman seems to think they did. 

Professor Handschin's book on The Teaching of 
Modern Languages in the United States, to which 
reference was made on page 157, has just come from 
the Government Printing Office at Washington. It 
contains much that is of great interest to all teachers 
of Qassics. 

Professor Bristol has drawn my attention to a 
most interesting experiment conducted in one of 
the High Schools of New York City and reported 
by Professor Strayer in the School Review Mono- 
graphs, No. 3. Two sets of pupils were compared, 
who had been in High School one term, at the time 
the grades were given. Five periods per week in 
English, in mathematics, and in biology were re- 
quired of all pupils. In addition five periods per 
week could be devoted to another subject, Latin, 
German or French. One group contained 708 pupils, 
distributed as follows: Latin, 271, German, 222, 
French, 215. The second group contained 689 pupils 
distributed thus: Latin, 26s, German, 222, French, 
202. It thus appears that the various divisions were 
approximately equal. 

The results were not perhaps unexpected by clas- 
sicists, but certainly were a revelation to our distrust- 
ful brethren. 

I 
Comparison of Medians 



Group I 
Latin . . . 
German 
French . 

Group 2 
Latin . . 
German 
French . 



English 
69-51 
64-33 
65-iS 



69.76 
65-44 
69-62 



Math. 
65.18 
60.47 
64-54 



64.88 
64.81 
63.10 



Biology 

65-37 
63.16 
62.08 



69-75 
65-28 

60.43 



Three 
67-56 
63-21 
65-51 



68- r8 
65.19 
64.98 



Lan- 
guage 

65-33 
60.21 

59.89 

67-OS 
62.83 
63-25 
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That is, the average in the three required subjects 
of those in the Latin section was 67.56 ; their average 
in Latin was 65.33. 

II 

Percentage of each Group above the Median of each 
Group 



French 
41.0 
S2.0 
50.0 

42.4 
48.3 
50.0 

That is, the Latin average of 67.56 in the three 
subjects other than Latin is attained by 36 per cent 
of the German section and 41 per cent of the French 
section in the same three subjects. 



Group I 

67.56 Latin median attained by 
63.21 German ' " 

64.51 French " " 

Group 2 

65.18 Latin 

65.19 German " " 
64.98 French " " 



Latin 


Ger- 


sec. 


man 


50.0 
64.0 
63.0 


36.0 
50.0 

47.0 


50.0 

57-6 
57-9 


42.S 
50.0 
52.0 



III 

Percentage of Passing Grades 



English 


Math. 


Biology 


Three 


86.7 
72.9 
78.6 


73.8 

66.2 
67.4 


85.6 
75-7 
78.6 


82.0 
71.6 
74-9 


90.6 
80.2 
87.6 


71.3 
69,8 

72.3 


89.0 
81.0 
70.8 


83.6 

77.3 
76.9 



Lan- 
guage 

694 
61.2 

57-7 

76.9 
71.6 
71.3 



Group I 

Latin . . . 

German 

French . , 
Group 2 

Latin . . . 

German 

French . 

That is, in the Latin section of group i, 86.7 per 
cent of English grades, 73.8 of mathematics, 85.6 of 
biology, etc., were 60 or more. 

Other tables are given showing other phases of the 
investigation, which those interested may consult. 
The conclusions drawn are (i) The Latin group 
holds first place in every subject, the German sec- 
ond in biology and the foreign language, the French 
group second in English and mathematics. (2) No 
group does so well in the foreign language as in the 
other subjects. The descending order of excellence 
is Latin, German, French. (3) Difference in grades 
is not due to distribution of teachers. 

Of course, as the investigators say, these investiga- 
tions do not of necessity determine which language 
produces the best pupils, but rather, perhaps, which 
language is chosen by the best pupils in this particu- 
lar school. On the other hand, as I have repeatedly 
said, Latin is at present very well taught in this city, 
and it does seem that some allowance should be made 
for this. Of course Latin has the reputation of being 
more difficult than the other languages and may thus 
frighten away those who are afraid of hard work. 
But, in any way these results are looked at, we 
classicists must feel a glow of satisfaction that what 
we have always maintained is apparently proven by 
this demonstration. Latin is food for two classes, 
the tnentally strong, and the morally strong, that is, 
for those whose minds are naturally called by those 
subjects which test their mettle, and those whose 
wills triumph over obstacles and thus bring a more 
perfect growth to the whole man, G. L. 



SOME REFLECTIONS UPON THE RESULTS OF 

THE EXAMINATIONS IN LATIN SET 

BY THE COLLEGE ENTRANCE 

EXAMINATION BOARD 

FOR 1912' 

At the close of the examinations of the College 
Entrance Examination Board last June it was agreed 
that each reader should send to the chief reader a 
report embodying his impressions of the merits and 
the defects of the question-papers, the answer-books, 
and the methods of rating these books, and that the 
chief reader should take steps to bring the conclu- 
sions of his colleagues and himself to the attention 
of the schools. The reports were duly made, but 
circumstances prevented for some time the further 
execution of the project. It was, therefore, with 
special pleasure that I received and accepted the 
courteous invitation of your Acting Secretary to pre- 
sent to you a paper on this subject. I recalled the 
fact that your Association had taken the initiative 
in asking for the creation of the Commission on 
College Entrance Requirements in Latin, which ulti- 
mately met at Cleveland in October, 1909. I recalled, 
further, that according to the very interesting statis- 
tical tables of Professor Fiske, published in the 
Educational Review for February, 1912, the propor- 
tion of successful candidates among the boys and the 
girls representing the schools of New England was 
distinctly greater in both the new and the old re- 
quirements in Latin than the general percentage of 
such success for the total number of candidates 
examined by the Board in this subject. I was thus 
warranted in feeling certain, as I do, that you would 
regard sympathetically the reflections which I have 
to lay before you. These reflections do not rest 
upon any basis of statistics, although in a few cases 
I shall be able to give some figures. They represent 
only the impressions of the readers. But these 
impressions were the result of continuous reading for 
a period of eleven days in which, during the six 
hours that were devoted each day to the work, there 
was constant interchange of opinion as to the value 
of answers whose merit was in doubt. To secure 
greater uniformity in the rating the entire com- 
mittee of readers was divided into four groups, and, 
with three exceptions, all the answer-books in each 
subject were read by a single group. The chief 
reader played the part of a balance-wheel and was, 
in somewhat rapid succession, a member of all four 
groups. Thus in all that I may have to say about 
the answer -books in N R 3, 4, and 6, I am expressing, 
in addition to my opinion, the opinions, in each 
case, of seven readers. A group of six was respon- 
sible for all the work under the old requirements. 
The three exceptions were N R i, 2, and 5 where in 
each case two groups were involved of thirteen, four- 

'This paper was read at the Eighth Annual Meeting of 
The Classical Association of New England, at Worcester, 
April 12, 1913. 



